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A.     CLAIM FOR FELLOWSHIP

Teaching Philosophy.

As a teacher in social work education, the value base  which underpins my teaching philosophy is located in the core themes of anti-discriminatory practice and celebrating diversity. It is my belief that these core values must inform the whole enterprise of social work education, and that I have a professional responsibility to ensure that all my teaching reflects this value base.  A social work teaching philosophy must also pay due attention to continuing professional and employability themes, and be grounded in sound base of adult and lifelong learning, especially in the development of key skills. 

Key theorists who have influenced my philosophy have been Kolb with the emphasis upon adult learning cycles, which are crucial in all adult learning, and Schon whose concept of the ‘reflective practitioner’ has heavily influenced social work education and practice. Both these theorists challenge social work educators to ensure that students will be ‘ready to practise’, and that the gap between university- based work and agency-focused practice is minimized. I have been further influenced by the importance of ‘constructive alignment’, with its emphasis upon ensuring that there is a clear link between learning outcomes, assessment strategies and the main themes of the curriculum. This is of central importance in social work education and the new social work degree, where we need to ensure that students are fully equipped to undertake this demanding professional role. These theoretical perspectives have influenced my innovative developments in communication skills in social work, which is one of my core teaching areas. 

Central to my teaching philosophy is the importance of experiential and problem-based  learning (PBL), and the contribution which this can make to a student’s ‘deep learning’ which is critical for informed social work practice. I believe that, as adults, students have the capacity to take responsibility for their own learning, and should be actively encouraged in this direction. I also seek to help students enjoy their learning, and to create an environment where risks can be taken and insights given to their experience. This is central to the development of an experiential large group role play scenario which I have developed for communication skills. PBL is also effective to help students take responsibility for their own learning. In my setting, PBL takes place within a multi-disciplinary setting so that students can learn by experiencing other professionals’ perspectives in partnership-based training.

Anti-discriminatory practice in education mirrors the obligation laid upon HEIs by SENDA to ensure that all students have an equal and fair opportunity to develop their full potential. My philosophy would emphasise the unique contribution which each student brings to their education, and would seek to celebrate this diversity by working in a spirit of adult partnership with them. I cite evidence from disabled students in the main body of the application to support this claim.

Partnership-working is, therefore, an important dimension to my philosophy, which includes a commitment not only to working with students and colleagues in collaborative ways, but also to include service users and carers and social work agency colleagues in this work. This is a dimension which the General Social Care Council has heavily emphasized for the new social work degree, and which I have been heavily involved in developing in my own programme. Again the concept of partnership is crucial if their contribution is to be valued.

Two metaphors capture my philosophy. First, I see myself rather like a director in the theatre who puts hard work in at the beginning during rehearsals, but who stands unnoticed  at the back of the theatre on the first night while the audience gives a standing ovation to the cast. Their success means for me a job well done. Secondly, my experience of partnership working has led me to develop the concept of a ‘diamond of excellence’ to encapsulate my claim to a national fellowship. The quality of my contribution needs to be seen in the context of the range of people to whom I am accountable, and who in turn work in partnership with me to produce a high- quality performance from our social work students. It is the light from the constructive feedback from each of these partners which causes the diamond of my teaching excellence really to sparkle.

Criterion One   Ability to influence learners positively, to inspire them, and to enable them to achieve specific learning outcomes.

Student feedback from formal module evaluations on all the modules I teach has consistently highlighted the enjoyment they experience from my teaching. I am committed to modelling best practice in my approach to students, and this has been reflected in some of the detailed feedback from past and present students. One former social work student, for example, wrote to me describing the practice dilemmas she faced with a particularly challenging service user, and recalled how she was able to bring to mind the teaching she had received from me in a particular area of skills. This not only enabled her to deal with the situation effectively, but also earned her praise from a far more experienced worker who had been floundering in that situation. Another student, in the first weeks of being at the University, noted in an evaluation report that I had made her ‘feel proud to belong to this University’.

I have received feedback from other students who have clearly been inspired by my teaching. One student, now a barrister, thanked me for giving her a chance to come to the University when her entry grades had been far weaker than she had hoped, due to family stresses which were to continue throughout her academic studies. She not only gained a strong first degree: she also became a finalist in Asian Young Achievers’ Award 2001 as a result of my nomination, encouragement and support.

Disabled students have also commended me. One visually and physically impaired student  whom I supported throughout his social work training, wrote

From the outset it appeared evident that Bernard fully understood the social model of disability and that he was committed to practising from an anti-discriminatory, disability-equality perspective. He embraced all the difficulties with good humour and with determination to work with me to find positive solutions and outcomes.

Feedback from students about the communication skills module I teach has been equally positive, with students commending the way I take risks in helping them to learn. They particularly value the large group role play, with its simulated court room sessions, which informs  future practice. Current students are also welcoming the innovative work I have done in creating skills lab opportunities for them to work with service users and carers, under supervision, to help them develop their interviewing skills.

External examiners have given me positive feedback for my assessment strategies, and for one level three module in particular, whereby students have to choose their own topic for external examiner approval. I was  praised for  the way I have been able to encourage and enable these students to achieve the learning outcomes for this module.

Practice colleagues from social work settings have regularly commented on the ways in which the material I have used with students in the classroom setting has helped them become far better prepared for assessed practice. One former external examiner, who had returned to practice, wrote to commend the assessment documentation I had devised, and described these documents as being ‘so outstanding that I have amended your forms for internal use in my own agency.… I commended these forms at the last board of examiners’.

At our recent Subject Review, where we gained a commendable rating for our teaching, learning and assessment, one of the reviewers wrote about the team generally and of my leadership :

One of the key features I noted as a member of the team was that there was strong evidence

that a strategic approach is taken in the development, planning and review of teaching and learning and that the Institute is highly responsive to educational agendas concerned with pedagogic excellence… such an achievement strongly reflects good leadership. 

In order to come to this judgement, the review team not only looked in detail at all aspects of students’  assessments and how they had achieved learning outcomes successfully, but also met with students to ask them about their experience. My name was specifically mentioned by students in these sessions as being an excellent teacher who inspired them and made learning enjoyable, and who had made a significant contribution to their achievement of academic and professional skills and achievements. 

Criterion Two   Ability to influence and inspire colleagues in their teaching, learning and assessment practice, by example and/or through the dissemination of good practice.

As a Learning and Teaching Fellow I have undertaken a range of activities specifically aimed at influencing and inspiring colleagues to develop their own skills and best practice. I have served regularly as a mentor to new colleagues in my own Institute. This has involved encouraging them to attend various training events we provide for new and inexperienced teachers; discussing specific issues with them; observing their teaching and giving feedback; and encouraging them to undertake the postgraduate certificate of teaching in higher education, where my mentoring role will also continue. One colleague in particular has valued the encouragement I have given, and wrote that, ‘Bernard is unique in his capacity to encourage and develop learning in others…even when I make mistakes Bernard has a special way of helping me realise and reflect upon those mistakes …I come out of his office feeling 10 feet tall and positive rather than demoralized and deflated’.

I contribute regularly to the wider university and national learning and teaching developments. I am a member of the teaching team responsible for the delivery of the postgraduate certificate of teaching in higher education. I also have mentored several colleagues for their ILTHE applications, and one colleague for a successful application for a Learning and Teaching Fellowship. I have been a member of the Peer Observation of Teaching team for my previous School. This involved working with a small team of colleagues from a different discipline to myself; observing their teaching and giving feedback. 

I contribute regularly to the University’s Learning and Teaching Days by leading workshops on key issues. An example of my contribution at a national level is my recent workshop on the creative use of role-plays  for a SWAPltsn conference in February 2004.

The important development of Personal Development Profiles (PDPs) has come into my portfolio of responsibilities. Together with another colleague I developed a PDP programme which could be used for both social work, applied social studies, advice work and law degree students at the University. The key features of the PDPs have been to help students take more responsibility for their own learning, especially in key academic skills, and to help staff engage with this process for enriching student learning.

I played a key role in enabling the role of personal tutoring to be consolidated within the faculty, which contributed to the successful Subject Review for the School in gaining Commendable in all key areas. The (then) Dean praised my contribution, and ways in which I had facilitated all colleagues to develop their skills in this area. She also  praises my ability ‘to coordinate the implementation of University policies to support teaching and learning, and pilot new initiatives within the School’.

My role as award leader for several awards over the past ten years has given me a particular opportunity to influence colleagues in their teaching and assessments. With my current role as award leader for the new social role degree, this is of crucial importance. We are working hard to develop our e-learning strategy for example, and I have put a lot of work into developing assessment tools for the Communication Skills module, which includes skills lab work, simulated practice, PBL and observational practice learning opportunities.

I have also contributed to this criterion in my publications, to which I refer in the next section.

Major evidence for my meeting this criterion, however, again comes from our recent Subject Review, where one reviewer commented in connection with the development of pedagogical excellence, that,

I formed the clear impression that Bernard Moss took this lead .. he models good practice and inspires the team of which he is a member to work constructively and collaboratively towards high standards. I was impressed by the commitment and enthusiasm of all staff.. to setting high standards in their approach to teaching learning and assessment. As a review member, I personally felt that Bernard Moss modelled an open and extremely constructive approach….., I learned a great deal from our discussions and the experience of working with him which has helped me in reviewing our approach to teaching, learning and assessment at [my own] university.

This ‘gold standard’ commendation is evidence for this criterion of which I feel proud, not least because of its confirmation of the effectiveness of my teaching philosophy and pedagogical competence.

Criterion Three    Track record of influencing positively the national community of teachers and learners in higher education in relation to teaching, learning and assessment practice.

Communication Skills for Social Work.
This is an area of expertise I have been developing over several years, and resulted in national recognition by being invited to serve on the working group for the Social Care Institute for Excellence (SCIE) to produce the report on the research literature underpinning communication skills for social work (report imminent). My work in this area has also been featured for its innovative nature in another recent SCIE report on innovative practice in communication skill.  I also shared with the SCIE team in making presentations at recent conferences.

My innovative use of large group role play, with its strong emphasis upon experiential learning, resulted in my being invited to lead a workshop on this theme at a recent SWAPltsn conference. I had previously written this work up for the Social Work Education Journal in 2000.

New developments with skills labs in social work education, and the innovative work I am spear-heading, will also feature in a further article for Social Work Education (forthcoming)

Studies in Death, Dying and Bereavement.

 Have contributed a chapter to a recent book in this area by the leading social work academic, Prof Neil Thompson, who has commended my work by saying that, ’ he has the ability to relate theoretical material to practice situations in a helpful and realistic way’. I have also published an article in ‘Mortality’ (2000) on new ways of teaching such issues by using an inter-active CD ROM, and have led a national conference workshop on this theme. My training pack on Working with Loss (2002) is aimed at professionals in a wide cross section of human services to help them in their teaching, learning and training roles to tackle these sensitive but important themes

Personal Development Profiling
Together with a colleague from our Law School I was awarded an ILTHE Small Grant in 2001 to develop PDPs for both law degree and social work degree students at our University. This documentation is now in full use by both awards, and played a key role in the successful Subject Reviews for Law and Social Work in 2002. This work has been disseminated by myself  through a joint article in Social Work Education (2004), and in University Teaching and Learning days, a further one of which is imminent. Several social work programmes have consulted me on these issues to facilitate their own developments in this field.

Spirituality

This is a fast growing area of interest in social work and social care, and through my own teaching and research (my PhD studies are looking at the role of religion and spirituality in social work education and practice) I am developing a national profile. I have just completed a book on this theme for Russell House Publishing  (scheduled for publication later in 2004), which one of the leading academics in this field in America has praised by commenting that, ‘you are the only author I know who can explain concepts so thoroughly and carefully and logically and present a huge amount of complex information in a way that the reader readily can grasp, and apply it to their professional and personal situations’.  I have also been invited to give a paper on this theme in May 2004 at an international conference.

I have also developed links with key national organisations, as evidenced by Peter Gilbert who is the national ‘lead’ on spirituality and mental health issues, who wrote,


Bernard Moss has been instrumental in connecting the work of the social work course at

Staffordshire University with the wider national agenda in health and social care. and has worked tirelessly to draw in the national development agencies, such as the National Institute for Mental Health in England (NIMHE) and its Social Care Counterpart (SCIE). This has resulted in the creation of a Visiting Professorship, and further key links with the Department of Health and the General Social Care Council.

Finally, I have been commended by one of the editors of ‘Community Care’  as ‘one of a very small handful of contributors that I am happy to use regularly’, and by Professor Neil Thompson, as being ‘.. extremely talented as a writer.. a skilful educator.. and a major asset to social work education’. 

Criterion Four  Ability to demonstrate a reflective approach to teaching and/or the support of learning.

It is important for me to underpin my teaching with a strong research profile. My main research is in the field of spirituality, through which I am able to develop and underpin my teaching expertise not just for a specific module, but also in a more general way for our new social work degree. We were challenged, for example, by our GSCC review in 2002 to develop a more integrated social work response to our multi-faith society, and I have been able to begin to take a lead in this area with my own social work team. It is clear to me that this is a much neglected area, and I am having to reflect on the best ways of enabling myself and my colleagues to tackle this important issue.

A further example of how research is enabling me to be more reflective has been in the development of the skills lab project. My work with SCIE brought me into contact with scholarly work about similar projects, which raised serious questions about the effectiveness of some models being used. These research findings have sharpened up my own thinking, and the model I have devised has deliberately addressed the deficits in previous models by making greater use of service users/carers and experienced practice assessors in the lab-based work, in order to close the gap between classroom and practice as much as possible. This project is being evaluated and will be written up for publication later this year.

The supervision sessions which I am receiving for my own PhD are proving immensely challenging and are making me reflect deeply not only about my research topic itself but about a range of allied issues which are germane to teaching and learning. Supervision encourages me not to forget what the ‘student experience’ can be like (positively and negatively) so that I can do my best to ensure that my own students receive the best from me whenever possible. My commitment to my own ‘deep, transformative’ learning is the springboard to helping my students aspire to deep learning themselves.

Peer Observation of Teaching.

This scheme has proved hugely helpful in developing my reflective skills in teaching, learning and assessment. One example of this involves a profoundly Deaf student I was teaching. I asked my observer to come to a session and to focus particularly on whether I had made it possible for the student to have an equal opportunity to participate and learn from the session. This feedback, linked with the student’s own comments and those of her support worker, helped me to plan a subsequent session where the student was able effectively to role-play a community mediation scenario very successfully and enjoyably, in a way that enhanced the learning for her and for the whole group.

Mentoring
The process of mentoring new colleagues, or those who are preparing for ILTHE membership, or a Learning and Teaching Fellowship, ensures that I keep up-to-date with pedagogic developments and key literature, so that I can engage effectively with this process. Inevitably I find that I am taken back to my own teaching methods as I explore issues with them, and as they bring to me challenging themes which they have been exploring. One good example of this has been in the theoretical underpinning of using Virtual Learning Environments (VLEs) to support student learning, for which I now see far more potential for my own teaching than I had done before.

Student and external examiner feedback
The formal module and award evaluations provided by students remains a key feature in my reflective approach to teaching, learning and assessment.  In the present academic year this rich vein of feedback has led to some re-ordering of module delivery to make it more effective for student learning (advice work module); to a re-thinking of how to structure a new assessment (student journal for Values in Social Work), and how best to involve service users and carers in the delivery of our teaching. This has been challenging for me personally because it has involved me in far more work and administration, but my commitment to partnership working with a wide range of key people means that I do this willingly, in order to enrich the students’ learning as future practitioners with vulnerable people.

Conferences, and workshops and fellowships
I am finding increasingly that the opportunity to present ideas at conferences and workshops is sharpening my thinking, and strengthening my commitment to reflective practice for myself and for others. It is also my intention to work towards a SEDA Fellowship in order further to enhance my reflective capacity.

B.    INSTITUTIONAL CITATION

Staffordshire University is proud to nominate Mr Bernard Moss for a National Teaching Fellowship Award.  Mr Moss was one of the earliest recipients of the University Learning and Teaching Fellowships in 2000, and we believe that he has the outstanding qualities appropriate for the award of National Teaching Fellow.  The following statement of support from the Vice-Chancellor is indicative of Mr Moss' standing in the University: "Bernard Moss is an ambassador for learning and teaching development both in his own subject area of social work and for the University. His generosity as a teacher and a colleague was clear from his Fellowship portfolio - as was his energy and achievements. Bernard is a reflective practitioner who has advanced his own practice and continually developed it to meet the needs of students. His effective work with a diverse range of learners, including the significant number of mature social work students, is an outstanding aspect of his achievements."

Criterion One:   Ability to influence learners positively, to inspire them, and to enable them to achieve specific learning outcomes.

Mr Moss’ excellence in influencing learners and the impact of his inspirational teaching is clearly articulated in his Fellowship portfolio.  The report form the Panel noted the “strong evidence of meeting learner needs”  These characteristics can be confirmed from a number of sources.  A current external examiner notes that his commitment to students is evident in many ways and that “he works to create a positive and creative learning environment with and for his students…A clearly structured approach and willingness to engage in student-centred negotiation about all aspects of programme delivery was impressive”.   In Spring 2003 the Institute of Social Work and Applied Social Studies underwent QAA Subject Review and it was the judgement of the review team that the quality of teaching and learning was commendable. A member of the review team noted that this achievement strongly reflects good leadership  “the impression was formed that Bernard Moss took this lead in the Institute and that he models good practice and inspires the team of which he is a member”.  The Student Module Monitoring Reports for the modules for which Mr Moss has primary responsibility are overwhelmingly positive in their assessment of all aspects of module delivery.  It is difficult to identify one module for more detailed comment, however, the level 1 core module ‘Communication Skills’ is outstanding.  This module (based on experiential learning and court room role play) is extremely demanding for both staff and students and provides an early opportunity to link theory with professional practice.  From the 38 students who responded 86 positive comments were recorded and only four ‘improvement’ comments. The most frequently occurring positive comments clustered around the enjoyable and relaxed learning environment created by the tutor. Finally, a first year student representative in written testimonial observes that Mr Moss’ “imaginative approach to lectures is appreciated by many students…the quality of the lectures are of the highest standard”.

Criterion Two:   Ability to influence and inspire colleagues in their teaching, learning and assessment practice, by example and/or through the dissemination of good practice.

In relation to his ability to influence colleagues, Mr Moss enjoys the highest reputation within the University for his learning and teaching activities. An external examiner notes that “his work with colleagues to create an innovative award clearly demonstrates his capacity to support and inspire colleagues”.  The Dean of the Law School (within which the Institute was located until recently) reports that “on many occasions Bernard has been asked to lead staff development activities, coordinate the implementation of University policies to support teaching and learning and pilot new initiatives in the School”.  Some examples include acting as personal tutor coordinator to ensure that the University policy is being implemented, reviewed and evaluated; being a key player in the Institute’s peer observation of teaching scheme; leading the development of the first Elearning award in the School (and the first undergraduate award in the University); being an active member of both the School and University Learning and Teaching Committees.  This has led to membership of both the employability and PDP sub-groups which have determined University policy.  Within the School of Law Mr Moss and a colleague in Law were successful in bidding for a small grant from ILTHE for a pilot to develop PDPs within the School across undergraduate programmes a review of which has recently been published by ILTHE.  Within the University the pilot has been disseminated via a recent staff development session on PDPs and is currently being evaluated as the University undertakes further development in this area. As a Learning and Teaching Fellow he is a regular contributor to the Pg Certificate in Higher and Professional Education and has delivered well-received workshop sessions at the Annual Learning and Teaching Conference.

A number of colleagues have commented on his valuable support as a mentor.  In particular, one colleague notes that “Bernard is unique in his capacity to encourage and develop learning in others.  He has been a source of inspiration, support and a mentor to me during the first years of my lecturing career…With his special guidance and encouragement this has been a very successful experience for me and more importantly the students reported that they found the sessions useful, interesting and enjoyable…All in all Bernard has rare and very special talents…”

Criterion Three:    Track record of influencing positively the national community of teachers and learners in higher education in relation to teaching, learning and assessment practice

At a national level Mr Moss has been active in a range of areas and has published on a range of themes.  Most recently he has been involved with the SWAPltsn as part of a research team preparing a literature review on the learning and teaching of communication skills to social work students.  The Centre Manager for SWAPltsn observes that “his ability to work with others to enable this research to be finalised indicates not only his fine research skills but an open and encouraging approach to the views and practices of others”.  The results of the research project have been disseminated at various national conferences and workshops “his outstanding contribution to these events is his enthusiasm and encouragement to others to make their own written contributions to social work knowledge” (SWAPltsn Centre Manger).  The LTSN have also indicated that if Mr Moss were to develop guidelines for best practice they “would be delighted to work with Bernard on the dissemination of his work”.

Mr Moss’ ability to convey complex ideas to a wide audience has been recognised nationally and internationally.  Professor Leola Furman (University of St Paul, Minnesota) underlines this when she says that he is “the only author I know who can explain concepts so thoroughly and carefully and logically and present a huge amount of complex information in a way that the reader readily can grasp, and apply it to their professional and personal situations”  Similarly, Professor Neil Thompson (Avenue Consulting Ltd) writes “ Bernard Moss has developed a range of publications in a relatively short time. These have been well received because of his ability to explain complex issues in an accessible way…He has the ability to relate theoretical material to practice situations  in a helpful and realistic way”.  

Mr Moss has played an important role in connecting the broader area of health and social care with social work.  Professor Peter Gilbert who is a visiting Professor in Health and Social Care (a post proposed by Mr Moss) at Staffordshire notes that “Bernard has worked tirelessly and with great focus and purpose to draw in the national development agencies…these linkages will lead to robust, research and practice initiatives”. Undoubtedly, these initiatives will also influence future curriculum developments.

Criterion Four:  Ability to demonstrate a reflective approach to teaching and/or the support of learning.

Mr Moss is a reflective practitioner par excellence.  His Learning and Teaching Portfolio is characterised by a consistent emphasis on a reflective approach to teaching practice.  Indeed,  the Review Panel commended in particular this aspect of the portfolio when it noted that it demonstrated “a very clear and impressive reflective practice”  

He has played a major role in the two most recent internal subject reviews and also the QAA subject review.  In these events he has provided reflective pieces on his work, several awards and on the Institute's Teaching and Learning Strategy.  According to the Subject Leader he "has played a key role in developing the curricula for several awards and of honing many elements of the awards according to reflections of both staff and students of what works and what needs to be developed"

The Dean of the School of Law comments that “as a peer observer, Bernard has not only gained the trust of his colleagues, but also uses peer observation as a supportive and reflective tool, not only for the individual being observed but also in reflecting on his own teaching”.

The Student Module Monitoring Report includes a section for staff to reflect on and review the delivery of the module and to suggest changes to delivery in the future. Mr Moss' module reports are exemplary in this respect and it is immediately apparent that he takes this aspect of module review extremely seriously.

C.   TRACK RECORD

Post  
Principal Lecturer in Social Work and Applied Social Studies


Learning and Teaching Fellow


Member of the Institute of Learning and Teaching in Higher Education

Previous relevant experience

University Chaplain, Keele University

Probation Officer :Staffordshire Probation Service

Trained counsellor and Family Mediator

Date of joining Staffordshire University  1993

Teaching areas

Communication skills for Social work -
level 1 – BA Social Work

Values in Social Welfare

level 1 – BA Applied Social Studies/LLB Advice Work

Studies in Death and Dying

level 3 – BA Applied Social Studies 

Bereavement Studies


level 3 -  BA Applied Social Studies         

Mediation Studies


level 3 -  BA Applied Social Studies         

Divorce, Separation and Mediation
level 3 -  BA Applied Social Studies       

Religious Belief and Social Care

level 3 -  BA Applied Social Studies

Research
PhD (current)  Religion, Spirituality and Social Work Education and practice

Research project with colleague: Faith-based organizations and social capital

Academic leadership
Former award Leader: Diploma in Advice Work and Law

Former award leader: BA(Hons) Applied Social Studies

Current Award Leader: BA (Hons) Social Work

Convener : working Group on PDPs  Faculty of Health and Sciences

Former facilitator on PDPs for the Law School

Member of Faculty Quality Committee

Member of University Learning and Teaching and Quality Enhancement Committee

Member of University PDP committee

Previous module developer for distance learning BA (Advice Studies) 

Member of Peer Observation of Teaching Team

Wider Roles and Responsibilities

University representative in Joint University Council for Social Work Education (JUCSWEC)

Member of Social Care Institute for Excellence (SCIE) working group on Communication Skills 

Regular contributor to Research in Practice: Community Care

Member of national spirituality working group  (social work)

University representative on regional steering group for the Learning Development Centre (social work) 

Other facilitation experience

Workshop for SWAPltsn on Creative and professional use of role play in social work education (Feb 04)

Joint conference paper with SCIE team on result of the literature review on communication skills (July 03)

University based teaching and learning workshops ( 2002; 2003; 2004)

Learning and teaching event for local social work partners / practice teachers

Conference organizing and workshop delivery at Staffordshire University: New approaches to Grief and Loss

( 2003);  Social aspects of Grief and Loss ( 2004) Spirituality : new challenges for social work, health and social care (forthcoming May 2004)

Training event in grief and loss : local bereavement care organization ( 2002)

C.  INDICATIVE PLAN FOR EXPENDITURE

Project Title: Skills Laboratories in Social Work education: an evaluation and a guide for best practice

Introduction.

With the introduction of the new social work degree in September 2003 (more HEI programmes will be coming on stream in September 2004) the Government has placed a strong emphasis upon the practical development of skills for social work students. These are to be developed within the HEI-based curriculum in order to ensure that students are ‘ready to practise’ when they subsequently go out on their agency-based practice learning opportunities ( previously called ‘placements’). To encourage the development of these skills within the HEI settings, the Government has awarded a £16,000 grant to each programme, spread over a two-year period, to set up skills laboratories for social work students.

No guidelines have been established for such projects; instead, it has been left to the creative imagination of each programme to decide how most effectively to spend this money. There are no ‘blue prints’ of what a skills laboratory project might look like, or what materials would be most effective.  More seriously, there is no well-established literature-base to guide programmes in their development of skills laboratories. What little has been published suggests that there is no automatic skill progression from a skills laboratory project to agency-based practice. On the contrary, there is some evidence to suggest that students who gain confidence in the skills laboratory lose it as soon as they go out into practice.( for example, Barber 1988 ‘Are micro-skills worth teaching? Journal of Social Work Education; Dickson & Bamford 1995  ‘Improving the Interpersonal skills of social work students: the problem of transfer of training and what to do about it’ British Journal of Social Work (1995) 25 )

It seems to be an urgent task for social work educators, therefore, to address the issues of skills laboratory developments whilst programmes are still in the early stages of planning these projects. I believe that this is an important topic for investigation, and that a NTF project would be an ideal means for undertaking it.

The advantages of an NTF project tackling such an issue are:

a) the project would have the prestige and significance stemming from ILTHE sponsorship;

b) the links to ILTHE would facilitate the response rate from those involved in whatever survey was to be undertaken: it would carry the seriousness which it deserves, which a research project initiated by an individual would not;

c) it would make partnership working on the project with key bodies such as SWAPltsn and SCIE easier to explore and negotiate. SWAPltsn have already indicated a willingness to be involved in such a project, should my application be successful

Project Outline

The proposed project would have three strands to it:

a) a modest literature review

b) a survey of current practice

c) recommendations for best practice guidelines.

Literature Review
This would seek out key literature from social work, social care, and other professional sources, to identify what works well and whether there are any lessons to be learned from previous experience. This would involve approaching SCIE/SWAPltsn to seek permission to access their database of literature, which was prepared for the Communication Skills project as a starting point before other research strategies were employed.

Survey

Social Work programmes (in England initially to help keep the project within manageable bounds) would be surveyed by means of an initial telephone survey to discover how they have been spending or are planning to spend the £16,000 grant for the skills laboratory project.  From this survey, key themes would be identified for further investigation.  Permission would be sought to visit some programmes to see at first hand how they have developed their projects, and to begin to identify best practice guidelines.

Recommendations

The final report would draw together the key research findings from the literature review with the lessons to be learned, and the overview of ways in which the various skills laboratory projects have been established. Depending upon how many models of good practice emerge from the survey, the report will draw out some guidelines for best practice. An appendix will give some case study examples of models, which have been developed successfully.

Dissemination
The report would be distributed to all HEI programmes which offer the new social work degree.

Indicative Timeline

Summer 2004  

appointment of project worker and advisory group

Late summer   
 
work to begin on literature survey and telephone questionnaire/ introductory letter

End of September 
literature review to be completed and main themes identified

mid October    
 
introductory letters to be sent out, followed by telephone interviews

by December   
 
completed telephone interviews to have been analysed, and key themes identified

follow up of exemplar projects to be agreed.

January – March 2005   follow up visits to projects. Key themes of report to be identified

End of May    

Draft report to be prepared

June 2005    

Publication and dissemination of report

Outcomes

Clear evidence-based guidelines for best practice for all social work programmes to make optimum use of skills laboratory development projects

Outline expenditure

 The main expenditure heads would be to buy me out of some responsibilities to enable me to lead the project effectively; to appoint a project worker; to meet the costs of administering the survey; travelling costs and administration; and dissemination costs ( which might be shared with SWAPltsn).

Statement of Commitment by Staffordshire University


Staffordshire University fully supports the proposed NTF project as outlined above, and pledges to administer the award funds on behalf of the Fellowship holder without any administrative or other charge, and to respect the Fellowship holder rather than Staffordshire University as the person responsible for deciding how the funds are to be spent.

Signed ……………………………………….


Date …………………..

Title ………………………………….

D. INSTITUTIONAL SELECTION PROCESS

The following process was followed in the selection of the institutional nominee:

1.  Creation of a short list for each category.   Each Faculty and Service ( the relevant services - Information Services,  Student Support and Research and Enterprise) were asked to nominate one member of staff in the appropriate category or categories (PVCs and Directors of Learning and Teaching for Faculties and Head of Service and appropriate senior colleague for Services)

2.   Each nomination was accompanied by a brief summary of why the person had been nominated using the NTFS criteria.

3.   A final selection was made by the Academic Development Institute

4.   The short listed candidates prepared their application for submission according to the relevant deadlines. 

Mr Moss' excellence was recognised by the University by his appointment as a Learning and Teaching Fellow.  Staffordshire University has had a Learning and Teaching Fellowship scheme since 1999.  The scheme comprises a number of stages, is evidence-based, highly demanding and externally verified.  Candidates are self-selected and prepare a portfolio of evidence, discussion and reflection against the following very demanding criteria:

Criterion One:  Excellence in Teaching

Criterion Two:  Recognition by Academic Peers and Students

Criterion Three: Commitment to the University’s Mission

Criterion Four:  Innovation in teaching

Criterion Five:  Evaluation of teaching, curriculum development and innovation 

Criterion Six:  Management of Teaching, Learning and Assessment

Criterion seven:  Scholarship and research in to teaching and learning

The portfolio is evaluated by a peer from their subject background who will judge whether a prima facia case has been made for the award.  If not, feedback is given to the candidate with a view to resubmitting.  If the case has been made, the candidate will be invited for interview.  The interview panel comprises the member of University Executive with responsibilities for learning and teaching; the Director of Personnel or nominee; a Dean; an existing Learning and Teaching Fellow and an external member.  (Up to this year this has been Mr Bland Tomkinson from UMIST).
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